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Cornerstones of Teaching, Learning, and Leading
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Table 1	
Comparison of Program Dimensions: 
Traditional Teacher Preparation and TLLSC
Traditional	Teacher	 Program	 Teaching,	Learning,	and	Leading
Preparation	 	 Dimension	 with	Schools	and	Communities
University	courses	 Approach	 Faculty	and	candidates	embedded
followed	by	fragmented	 	 	 in	schools	and	communities	and
clinical	experiences	 	 	 developing	through	growth-based
	 	 	 	 	 	 apprenticeship
Static,	 	 	 Framework	 Reflexive	model	aimed	at
compartmentalized	 	 	 responsiveness	to	diverse
model	of	coursework	 	 	 settings	and	reflecting
and	clinical	experiences	 	 	 the	complexity	of	teaching
Separate	roles	for	 Research	to	 Collaborative	practice	and
teachers	and	 	 Practice		 field-based	research	inform
researchers		 	 	 	 one	another
Clinical	supervisors	 Stakeholders	 University	faculty,	schools,
serve	as	link	between	 	 	 and	community	agencies
university-based	faculty	 	 	 collaboratively	facilitate
and	school	sites	 	 	 	 on-site	work
Teachers	host	 	 Partners	 Partners	join	professional
candidates	and	follow	 	 	 learning	communities	and
university	guidelines.	 	 	 collaborate	in	preparation	of
	 	 	 	 	 	 future	teachers
Instruction	of	 	 Faculty	Roles	 Mentorship	of	candidates,	
university-based		 	 	 facilitation	of	clinical	work,
courses.		 	 	 	 coordination	of	professional
	 	 	 	 	 	 learning	communities
Course-based	 	 Teacher		 Reflective	teaching	and
knowledge	 	 Candidate	 leadership	through
accumulated	for	 	 Growth	 	 guided	practice
later	application
in	clinical	settings
Graduates	pass	 	 Definition	of	 Graduates	enter	the	field
certification	 	 Success	 	 with	greater	professional
examinations	and	 	 	 resiliency,	having	already
are	retained	in	 	 	 	 made	an	impact	on	children,
professional	settings	 	 	 families,	schools,	and
	 	 	 	 	 	 communities
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traditional	 toward	 a	 field-based	 apprenticeship	model	 (Rogoff,	 1994)	





























Partnerships with Schools and Communities
	 Teacher	preparation	for	the	next	generation	requires	an	all hands 
on deck	approach,	whereby	university,	school,	and	community	partners	






extensive	 opportunities	 to	 work	 alongside	 expert	 teachers	 in	 class-
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	 Extensive,	 focused,	and	mentored	field	 experiences	 supported	by	
integrated	coursework	form	the	foundation	of	preparation	(García	et	
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Table 2





	 	 	 increasing	the	empowerment	of	vulnerable	groups.
EU	2	 	 Engage	in	reflection	and	collaboration	among	teachers,
Collaboration	 students,	administrators,	families,	and	communities	to
	 	 	 improve	achievement	for	all	students.
EU	3	 	 Use	evidence-based	practices	to	design	instruction	that
Instruction	 aligns	goals,	objectives,	assessments,	and	instructional




Policy	 	 educational	contexts	to	advocate	with	and	for	students	 	
	 	 	 and	families.
EU	6	 	 Apply	deep	understanding	of	both	content	and	pedagogy
Content		 to	provide	developmentally	appropriate	instruction	to
	 	 	 all	students.
EU	7	 	 Hold	high	expectations	and	build	on	the	assets	of	diverse
Diversity	 students,	including,	but	not	limited	to,	culture,	language,
	 	 	 socioeconomic	status,	and	exceptionalities.






	 	 	 taking	action	in	their	professional	practice.
EU	11	 	 Utilize	global	perspectives	and	international-mindedness,
Global	 	 including	awareness	of	the	social,	cultural,	inter-cultural,
	 	 	 and	linguistic	facets	of	student	achievement.
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Table 3
Example of an Enduring Understanding




Beginning: TLSC 110  Developing: TLSC 320 Mastering: TLSC 300
Knowledge:  Knowledge:	 	 Knowledge:
EU2	K1:	Identify		 	 EU2	K2:	Explain	the	 	 EU2	K1:	Identify	conditions
conditions	and	contextual	 benefits	for	students,			 and	contextual	factors
factors	necessary	for	 	 schools,	and	communities	 necessary	for
successful	collaboration.	 of	effective	internal	 	 successful	collaboration.
EU2	K2:	Explain	the	 	 (e.g.,	teacher-teacher)	 	 EU2	K2:	Explain	the
benefits	for	students,	 	 collaborative	relationships	 benefits	for	students,
schools	and	communities	 Skills:	 	 	 schools,	and	communities
of	effective	internal	(e.g.,	 EU2	S2:	Collaborate	 	 of	effective	internal
teacher-teacher)	 	 with	teachers	to	co-plan	 collaborative	relationships.
collaborative	relationships.	 and	co-teach	instructional	 EU1	K2:	Identify	qualities
Assessment:  units	that	meet	the	academic	 of	collaborative	learning
Complete	a	reflective	 	 social,	and	emotional	needs	 communities.
summary	of	interviews	 of	all	students	 	 Skills:







of	collaborative	 	 action	plan		for	the	class	and	 Assessment:
relationships.	The	 	 specific	students	based	on	 Fourth-year	candidates	take
reflective	summary	will	 data,		carry	out	instructional	 leadership	roles	in	PLCs
address	essential	 	 activities	of	action	plan		 to	mentor	candidates.	
questions,	as	well	as	 	 using	co-teaching	strategies,		 Candidates	lead	discussions,
connect	theory	to	 	 and	evaluate	the	action		 provide	resources,	and
practice	by	describing	the	 plan	and	make	appropriate		 describe	practice	experience
relevant	working	principles	 revisions.		 	 	 to	assist	other	members	to
from	theories	and	research	 Candidates will:	 	 acquire	the	knowledge	and
related	to	collaborative		 1.	Present	data	analysis,	 skills.	Candidates’	reflective
relationships.	 	 action	plan,	and	evaluation	 journal	provides	evidence
	 	 	 	 results	to	colleagues.		 	 of	active	involvement	in
	 	 	 	 2.	Keep	journal	on	reflections		 collaborative	relationships
	 	 	 	 about	analysis,	interpretation		 within	one-year	internship.
	 	 	 	 and	action	plan	developed,
	 	 	 	 and	the	collaborative
	 	 	 	 processes	during	each	step.
Disposition 4:	Demonstrate	 professionalism	and	 reflective	 practice	 in	 collaborating	with	 teachers,	
students,	administrators,	families,	and	communities	to	improve	achievement	for	all	students.
Disposition Beginning:	 Disposition Developing:	 Disposition Mastering:




student	learning	and	 	 and	development.	 	 stakeholders	(e.g.,	students,
development	as	well	as	the	 	 	 	 family)	to	enhance	learning
role	that	educators,	families,	 	 	 	 and	development	of	students.
and	communities	play
in	student	successes.
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role	in	clinical	experiences,	supported	by	B-12,	university,	and	community	
leaders	(Feiman-Nemser,	2001).2	
















program,	 bringing	 together	 candidates	 within	 specialty	 areas	 and	
across	developmental	levels	(i.e.,	beginning,	developing,	and	mastering)	
to	share	and	co-construct	knowledge,	skills,	and	dispositions	applied	

















appropriated	 by	 the	 individual	 teacher	 candidate	 and	used	 to	 guide	
subsequent	problem-solving	behaviors	(Moll,	1990).	This	more	effectively	
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for Re-Envisioning Teacher Preparation
	 With	 the	TLLSC	program,	we	purposively	 disrupt	 the	 traditional	
model	of	teacher	preparation	that	has	been	consistently	and	widely	used	
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